Steiner schools and public funding: ISSUES THAT NEED to be EXPLORed

We acknowledge that the public funding of Steiner schools has implications for our schools that need careful consideration and evaluation. In this document we attempt to anticipate these.

For us the crucial and pivotal issue – the accommodation of the Steiner approach within the existing framework - is central to the success of this new policy. This approach, both in terms of its curriculum and its teaching method, is an entity that cannot be compromised. It is what gives a Steiner school its distinctive and essentially different quality, and it is an entity that, by definition, must remain intact and true to its fundamental principles. This is therefore the one aspect that is non-negotiable.

Other issues have more flexibility, and indeed some aspects of current practice in Steiner schools need very little adjustment in order to come in line with existing statutory requirements. These other issues include

Pupil assessment

The Steiner curriculum and ICT

Teacher appraisal

Management and Head teachers 

QTS and the training of Steiner teachers

Admissions and exclusions policies

Other policies

Sex, drugs and religious education

Destinations

Link between DfEE and Steiner schools

Steiner schools’ contribution to the community of schools

 PUPIL ASSESSMENT

We acknowledge that a Steiner school in receipt of public funding will have to demonstrate pupil progress through formal assessment, although it is not within the tradition or ethos of the Steiner approach to do so. We are prepared to make concessions here in order to be accountable, and we foresee that this will not present major obstacles. Some flexibility by DfEE may be needed, however, to take account of our different curriculum, and our policy of non-intrusive, holistic assessment. 

Current practice

In Steiner schools we do not normally grade or formally assess pupils, and indeed one of its outstanding features and attractions is that all children, of whatever ability, gain self-confidence and self-respect. This is attributable, at least in part, to the absence of testing/formal assessment, and thus to the absence of ‘failing’. 

Informal assessment of the whole child, on the other hand, does have an important place in the Steiner approach, in order to assess a wide spectrum of aspects of child development which we consider affect a pupil’s ability to learn. This commitment is based on a view that informal assessment is a tool that  

· should be relevant to pupil needs

· does not hinder the pupil’s learning or limit achievement through either a sense of failure or unmanageable stress

· supports rather than hinders the work of the teachers, and does not detract from valuable direct teaching time

· produces accurate and useful records of pupil achievement and progress

· provides the basis for regular and appropriate feedback to pupils and parents, with opportunity to discuss this 

We are already committed to ensuring that our assessment procedures are reviewed and evaluated annually, and that appropriate resources and training are available within schools to develop and administer assessment procedures

Method

Teachers monitor and record (check lists and comments) on-going progress in a range  of specific areas (check lists e.g. literacy, numeracy, motor co-ordination, social skills etc.) through daily observation and anecdotal information. Important events in the pupil’s (non school) biography are noted, and an on-going character picture is recorded and updated by the class teacher or tutor, and in some cases school doctor. The class teacher is with a class for many years and this adds to his/her depth of understanding and a perception of a child’s progress over time. Individual pupils’ progress, development and achievements are discussed at meetings with all relevant teachers present. 

Other assessment methods include

· Self-assessment by pupils from age 14 upwards adds an informal component to assessment, and by age 17, a formal part of assessment.

· Student  profiles (age 15+): detailing specific achievements subject by subject in terms of attitude and behaviour and attainment in relation to aims, at the end of each main lesson, art/crafts block, or termly.

· Individual pupil case studies. These are done when difficulties are present, and where necessary specialist advice is sought (educational psychologist, school doctor, etc.) Following this detailed case study,  IEP’s (Individual Education Plans) are drawn up, detailing specific learning support needs, individual programmes, counselling etc. and identifies the Care Group responsible for monitoring and implementing the agreed programme. The IEPs are reviewed at prescribed intervals. Parents are involved in case studies where appropriate.

· All Steiner schools recognise the importance of health issues, and a pupil’s health is assessed by an anthroposophical medical doctor where possible.

Record keeping

· Teachers keep pupil record logs in checklist form; notes on pupils, home visits, learning support reports, pastoral care reports, case conferences

· Cumulative pupil portfolio containing dated work samples, drawings, dated written work including maths and English, work and project logs, 

· school files, student profiles and reports

· reports on individual projects, artistic performances (upper school)

· self assessments (upper school)

Reporting to parents

Parents receive annual (in upper school twice annually) school reports. These provide a detailed picture of the pupil’s strengths and weaknesses, general development, specific progress, participation and attainments in all subjects. Advice is given and challenges for the coming year are addressed to the pupil personally in a written form. Termly parents’ evenings provide an opportunity to review the class as whole as well as individual pupils. Individual appointments and home visits provide a further opportunity for parent- teacher dialogue.  Teachers are available at all times for parental concerns and their home phone numbers are available to parents.

Quality control
At a national level, the Steiner Waldorf Schools Fellowship is responsible for providing guidelines for standardized assessment procedures, providing training and on-going staff development opportunities, and maintaining standards through school advisory and appraisal visits. This service is limited at present by lack of resources.

Steiner schools and the statutory requirement for formal assessment
Steiner schools put great emphasis on evaluating the development of pupils as whole individuals. There is little emphasis on formal assessment of specific academic skills especially for younger children. This reflects the fundamental approach of the steiner curriculum. Statutory requirement to introduce formal assessment would need to take account of 
· Pupils in Steiner schools first experience written tests in class 6 (age 12). This is the time when the child’s causal and objective thinking develops. 
· Tests would have to measure a child’s ability and understanding of the curriculum they have followed and the skills they have developed.
The appropriateness of National Curriculum Testing at Key Stage1 is clearly so different as to make this test impossible. Some of our teachers have scrutinized the Key Stage 2 test, and have concerns about its relevance to 11 year old pupils in Steiner schools. To quote one teacher: “When I looked at the Key Stage 2 Tests, for my then Class 5 - 11 years olds, - I found that the different subjects offered different kinds of difficulty, as follows:

ENGLISH.  While pupils in Steiner schools have obviously learned to read and write competently by the age of 11, they will not have learned the specific skills which are being tested in the Key Stage 2 English tests. Specifically, the Comprehension work, - reading a text and answering written questions on it, - would not be taught until the children were 12 years old. By this age pupils have discussed in class the content of reading material, but the more abstract comprehension work would not be taught until Class 6. Pupils have spent much time writing essays, re-telling stories that they have heard, or imagining themselves living in a historical period and imagining what they might experience, and their speech/oral skills are relatively advanced. They are introduced to essay writing later. 

MATHEMATICS.  As a consequence of their different learning experience our pupils would perform very badly in this subject in the Key Stage 2 test. The mathematical element in our curriculum is closely related both to the child’s developing thinking and the Main Lesson content. Therefore, for example, measurement as an extended topic comes when the class is working with building projects and accurate measurement has a pragmatic purpose. At 11, pupils have not yet been introduced to abstract mathematics. 

Further, more time is devoted to fewer topics in mathematics than in the National Curriculum and therefore the variety of topics covered will be less but the depth will be greater. In teaching subjects for the first time at specific ages we have found that children are more likely to be successful first time around. In a subject like mathematics this is important because failure in maths is difficult for children to ignore. In maths a sum is either right or wrong and there is a tick or a cross to tell you so. Children who fail at maths because they have not reached the necessary level of development of thinking for a particular topic often continue to fail because they experience fear of further failure. Maths is built on a foundation of basic skills in the context of real life situations, and further learning is dependent on a thorough understanding of these basics before moving on to a wide variety of topics.

SCIENCE.  Pupils have covered most of the science curriculum for Key Stage 2 by the end of Class 5, in Main Lessons such as Zoology in Class 4, Farming in Class 3 and Botany in Class 5. Much that is in the National Curriculum would have been experienced through observing nature through the seasons of the year. The subject matter of the science component of the Key Stage 2 test is familiar, but the activity of committing it to paper would not be. That activity requires a certain kind of training which our pupils have not had.
We are concerned that 11 year old pupils in Steiner schools would perform very poorly in Key Stage 2 testing because they have not followed the curriculum which that test is assessing. There might be less discrepancy if the same test were applied a year later, but even then its appropriateness for measuring the outcomes of a different curriculum will be limited. This highlights the problems of using one yardstick is used to measure outcomes of two very different curriculums.  Therefore there may be a strong case for devising a formal test that is appropriate to the Steiner curriculum. This would need further research. But we will be deeply concerned to ensure that we find the right formula that can fulfil what we acknowledge as the legitimate requirement for accountability of pupil progress, but at the same time does not disadvantage our pupils.

We foresee no major problems with Key Stage 3, and Key Stage 4 presents no difficulties.  

THE STEINER CURRICULUM AND ICT

We realise that we have a very different approach to the teaching ICT, which is based on very strong beliefs about why we would not consider teaching ICT to pupils before the age of 15. We do not believe that ICT throughout the schooling experience enhances a pupil’s education through access to a wide source of information. Nor do we believe that the period of exposure to ICT needs to be maximised in order to adequately prepare pupils for the world of work. Steiner schools maintain that the primacy of a child’s relationship to the knowledge they obtain is more important than the accumulation of information, and that the human relationship to the teacher is crucial in order to make this relationship to knowledge meaningful. However, we acknowledge that every child has the entitlement to leave school with ICT skills in order to be an active and independent citizen. We seek to achieve this without risking information overload.
In Steiner schools we can demonstrate that

· older pupils learn ICT very quickly and effectively, and can attain a very adequate level of ICT skills in a very short time. In fact, the evidence suggests that the enthusiastic attitude and the flexible thinking of Steiner pupils help them to learn ICT skills faster than average, and often they show a very real aptitude for the subject. Many Steiner pupils have gone on to a career in ICT. It is introduced when all the necessary skills are in place and the students are able to use a computer as a useful tool - a means to an end rather, than an end in itself.

· that a pupil’s understanding and connection to the subject matter is what is important, and that subject matter becomes meaningful through the interactive process with the teacher.  In our view the early introduction of ICT in the classroom spoils a child’s receptiveness to the essence of the Steiner approach. Everything the child learns should have contextual meaning to them, and until a certain level of maturity in conceptual development is reached, ICT can remain an abstraction. The Steiner approach is to develop all the potential communication abilities at the child’s command before working with its technological replacement.

In addition, we believe that the premature use of computers, which young children do not understand, is essentially training rather than educating. Other reasons underlying our position include a view that premature ICT programmes induce

· rigid, rather than flexible thinking patterns 

· detachment from the real experience. Attachment to a virtual reality can lead to confusion/distortion of perception and values

· a lack of understanding of processes and their complexity

· over-dependency on a tool to check spelling and grammar 

· a devaluing of the human quality in learning and teaching 

· more value being placed on information than on knowledge, on schooling rather than on education

Current position

We do accept that the teaching of ICT is now an essential part of the Steiner curriculum. In our view pupils at 14 – 15 have developed the necessary manual dexterity and mental agility to master computer skills quickly and intelligently. It is anticipated that all schools will soon have an ICT programme in place for pupils from this age onwards. We are in the process of establishing a new main lesson programme for Class 9 pupils specifically on ICT. 

We also accept that the Steiner approach has useful methods in place for effective preparation for ICT. This includes, for example, the principle of developing analysis from a pragmatic experience. In the early years and primary stages the children have regular access to a wide range of tools and practical processes, usually in a domestic or garden/workshop setting (handwork, baking, cooking, gardening, woodwork, craftwork). The introduction to technology per se begins at the age of 12 with carpentry and other manual crafts. By this age children have seen and appreciated technology’s potential for improving conditions in for example, the farming and local geography Main Lessons. From 14 onwards all pupils do metalwork, joinery, ceramics, bookbinding etc. In history Main Lessons with 12-14 year-olds, they are introduced to a historical perspective for ICT, and they consider the effects of ICT in terms of both achievements as well as social and environmental problems these developments bring. The computer as a tool, and its social and economic role in modern societies, can be discussed at this age in a meaningful way. At the age of 14/15 pupils (Class 9) are introduced to actual computing skills, as well as the health and safety aspects of working with computers (see Curriculum document).

ICT is matter of ongoing discussion and research in Steiner circles and schools, especially in the light of recent publications by Stephen Talbott, Jane Healy and Allison Armstrong in the States, where some of the disadvantages of over-emphasis on computing skills are becoming apparent. We feel this important new area of educational practice needs constant re-assessment and critical evaluation by educators and academics before best practice can be established.

ICT and statutory requirements

In a publicly funded Steiner school it would not be compatible with our approach to introduce younger pupils to ICT. Some adjustment in the statutory framework will be required, therefore, to take account of this fact. However, we foresee no problem in ensuring a comprehensive policy for ICT that can adequately equip our pupils before they leave school to enable them to face the many and diverse challenges of the world of work or higher education. 

The statutory requirement for the early introduction of computer literacy is relatively new. For the purposes of research and development it may prove to be very useful to have a group of schools that have a different ICT policy that is equally effective in terms of outcomes.

Teacher Appraisal 

We acknowledge that a proper policy and procedure for teacher appraisal will need to be in place for publicly funded Steiner schools. The SWSF already provides guidelines for teacher appraisal, and will ensure that publicly funded Steiner schools regularly re-assess their procedures so that we can ensure that best practice is followed.

Current situation

At present appraisal methods vary from school to school, but all broadly involve the following:

Self-evaluation: on-going daily process for all teachers, as part of the planning, doing, and reviewing cycle of teaching. This is a central element in all Steiner teacher-training programmes. Lesson plans are reviewed on a daily, weekly and termly basis.

Mentoring: new teachers are intensively mentored and established teachers co-mentor each other (SWSF provides staff development courses in mentoring). The mentoring process involves two or more colleagues regularly providing each other with informal feedback.  Some Steiner schools have been effectively working with this for the last few years. The SWSF has been proactive in establishing this as standard practice

Advisory Service: SWSF has provided an advisory service to schools for many years. Reports are given to individual teachers and recommendations made to College of Teachers if required. This process is carefully distinguished for assessment.

Peer Evaluation and Assessment: individual teachers are assessed by a suitably experienced and qualified colleague, sometimes from another school. These assessments involve at least three days of visiting lessons, consultations with colleagues and parents and pupils. Depending on the teaching role and subject area, a wide range of criteria are used. The assessment includes a self-assessment. The assessment is presented to the College of Teachers and the recommendations of the assessor are expected to be accepted, implemented and followed up.

Some schools (e.g. Bristol, Michael Hall, South Devon, York) have had teacher appraisal procedures for more than 7 years for all staff. All schools have assessment procedures for new staff usually at the end of the first probationary year. SWSF has been promoting staff assessment and offering workshops as well as written material. It is part of the SWSF Code of Practice. However, many schools, although they subscribe to the concept, at present claim to have neither the resources nor the time to implement comprehensive assessment policies.  

Principles

· Regular assessment and appraisal form an important part of educational quality development and is central to overall quality development within a school.

· Effective appraisal can contribute to the raising of teaching standards; encourage and support new teachers; identification of failing teachers ; point to ways in which improvements can be made; provide evidence to support the termination of teaching contracts.

· Each school should have an active teacher appraisal policy that is clear and transparent for all concerned. Appraisal should not be a draconian imposition from outside but a positive way to ensure professional standards and ongoing improvement.

· The SWSF provides guidelines for teacher appraisal and will ensure that centrally funded Steiner school regularly reassess their procedures so that we can ensure that best practice is maintained

Goals

To ensure that

· all teachers are appraised at regular intervals throughout their working career
· the appraised procedures are fair and accountable
· the appraisal procedures are geared to help teachers become better at their tasks
· the outcomes of negative appraisals are responded to quickly and effectively in the interests of the children
· appropriate training is provided to support appraisal procedures
· sufficient resources and management are provided for appraisal procedures

With better resources, SWSF could implement a full teacher assessment policy in all schools, and would welcome professional support in developing its existing policies and practice. Like all educationalists we strive for the highest standards for our children. We value the creativity and individual approach of every teacher and would not seek any homogenization or teaching by recipe.

Teacher appraisal in publicly funded Steiner schools

We recognize and accept that rigorous teacher appraisal is a prerequisite in all publicly funded schools, and we would endeavour to ensure that we meet these standards of appraisal. We have systems in place already, and we anticipate that the body that represents all the schools would undertake to do quality auditing of teaching standards, make recommendations and see that these were carried through, and thus to ensure that a school has quality teaching throughout.
MANAGEMENT AND HEAD TEACHERS

We acknowledge that publicly funded Steiner schools will have to make some adjustments to their current management structures. We realise that this change implies the clear definition and delegation of functions to come in line with statutory requirements. We anticipate that this will require a lot of work in some schools, although in most cases the basic framework already exists. We believe that the management of a school is likely to be enhanced by the professional management that is implied in the statutory functions of a head teacher and board of governors. We also consider that the training of members of the Board of Governors will be very welcome. There are a few statutory functions of a Head Teacher that are not compatible with the Steiner ethos of collaborative management. The latter defines some aspects of management as an intrinsic part of the curriculum and teaching methods of the school. We anticipate that a Head Teacher would delegate these particular functions.
Current situation
We acknowledge that our schools will have to make some adjustments 

At present, the autonomy of each school means that responsibility for management functions vary between schools. However, each school has a broadly similar management structure pertaining to current Charity Law, Company Law requirements and to the indications given by Rudolf Steiner (collaborative model). The Fellowship only recognises Steiner schools that are registered charities. This excludes private ownership. All schools have the following management structures

· ‘College of Teachers’- all Colleges take full responsibility for pedagogical issues. A College is comprised of experienced teachers who have consciously taken on responsibility for the school. It is run by consensus and derogates rotating mandates for areas of responsibility. Some Colleges take on additional management functions as well. It meets once per week and full attendance is expected.

· Chair of College, elected for one year, and responsible for expediting the running of the College and in some schools responsible for various executive functions.                    . 

· Council of Management, comprised of elected/appointed members from the school community, both friends, teachers and parents according to charity law. The council meets regularly, from once per week to once a month; depending on how many management functions the teachers have taken on in College. It is the legally responsible body and oversees finances.

· Chair of Council, elected for usually one year

· Mandated groups to take responsibility for things such as maintenance, fund-raising, publicity, etc, reporting back to Council and/or College

· Most schools employ an administrator/manager, and roles vary from office management to wider school management. If the latter then that person is usually a member of the College and Council.

· Some schools also employ a bursar/financial manager

· Directors/Trustees of the Charity who are also members of the associations, which have articles of association according to the law.

Public funding: implications for management of Steiner schools 

Head Teachers

In a Steiner school collaborative management responsibility is associated with the pedagogical activity and is informed by it. However, we regard the statutory requirements to be reasonable and flexible, and that the implementation of these requirements would enhance our management structures without compromising our distinctive ethos which permeates our forms of management. We foresee no major problem in coming into line with the legal definition for the functions and responsibilities for a Head Teacher, and indeed would welcome the opportunity to introduce professional and full-time management for all our schools. For our own internal purposes, however, we would expect to label the post as that of school manager. We would expect that the job description for this post would require the Head to delegate certain pedagogical functions, as laid down in the law, to the Chair of College. This arrangement would enable us to ensure that the essentially pedagogical management functions that are clearly the responsibility of the class teacher/College of teachers in a Steiner school are not compromised. 

We would anticipate that schools would also wish to ensure that a Head Teacher is in accord with
1. the underlying philosophy, and has a working knowledge of Steiner schools. He/she would be a member of the College of Teachers , as well as the Board of Governors

2. the principle of collaborative management. All teachers are expected to subscribe to the notion of cooperation in the interests of the needs of the child, and hence share a commitment to collaborative decision-making processes for pedagogical issues. There would be an expectation, therefore, that a Head Teacher would respect the contribution of every teacher to the community of the school, and allow them to share responsibility accordingly 

3. the commitment amongst trained Steiner teachers to a career path aimed at becoming a better teacher, rather than aimed at promotion out of the classroom

4. the notion of a non-hierarchical pay structure, that remains within UK and European law 

5. a fixed term contract

Head teachers  Our requirements may imply minor modifications/interpretation of the statutory functions of a Head teacher.
Board of Governors  We anticipate that in general schools will not have a problem in adapting existing management structures to form a Board of Governors, and will welcome the opportunity for training and support in the execution of their statutory duties.
QTS & THE TRAINING OF STEINER TEACHERS

Most teachers employed in Steiner schools in Britain have completed a recognised Steiner Waldorf Teacher Training Course. A good proportion of teachers in Steiner schools have QTS, or have teaching qualifications recognised in other countries of the European Union, North America and Australasia.   

The Steiner Waldorf Schools Fellowship validates teacher training programmes through a sub-committee of the Council of SWSF - the Teacher Education Circle (TEC). Validated courses adhere to a set of criteria to ensure depth and quality of training and to provide accountability.  

The current training provision is a mixture of full-time and part-time programmes. The University of Plymouth and the University of Greenwich offer BA (Hons) degree programmes in Steiner education; Emerson College is a privately funded international, residential College that offers a full-time diploma course in Steiner education. Emerson College is currently exploring a partnership arrangement with the University of Plymouth. In addition, there are three full-time, school-based, INSET courses (Kings Langley, Stourbridge and Gloucester), and part-time, weekend and evening training courses in London, York and Edinburgh.  

The regular working practices of all teachers in Steiner schools involve a variety of in-service training elements in meetings, seminars and staff development days. 

The SWSF has established a minimum requirement of at least 720 hours of tuition and study for prospective class teachers. This would be the basis for an in-service appointment. A full degree programme requires students to complete 1080 hours tuition and study. Course criteria include basic familiarity with the philosophical/anthroposophical concepts underlying Steiner pedagogy, principles of child development and psychology, facility within the arts, pedagogical principles and methodology, curriculum studies, classroom management, and an awareness of the National Curriculum. Employment as a teacher in a school requires successful completion of a supervised teaching practice, followed by a mentored induction year.

The Steiner Waldorf Schools Fellowship acts as the accrediting body for teacher education in this country. At international level, this task is shared with the European Council for Steiner Waldorf Schools. In Germany, Holland, Scandinavia and Australasia, Waldorf Qualified Teacher Status normally requires the completion of a four year teacher education programme, equivalent to a BEd or PGCE. The same standards are acknowledged by TEC in Britain. 

The quality of the training and teaching does vary, but given the very limited resources it is remarkable that the supply of Steiner trained teachers has been maintained, and that teachers continue to come forward to teach for such low salaries. We are also aware that these conditions create problems and that a more secure financial footing will provide opportunities to enhance teaching standards. We anticipate that during the transitionary period when a school is preparing itself to apply for public funds, there will be important decisions for each school to make in order to ensure good and professional teaching standards are in place. 

We recognise and accept that all teachers in a publicly funded school must have QTS, and that some of our most able and professional teachers do not have this status. We are confident that this will not present a major problem, and that, where appropriate, this status can be acquired through a flexible and accommodating accreditation system. In the more long term, we anticipate that there will be increased demand for well trained and professionally qualified Steiner teachers.  We are aiming to set up a new conversion course for people who already have QTS, and who have previously been prevented from taking this career path because of inadequate remuneration. We are also aware that the two degree courses that are now established do not as yet provide these well trained future Steiner teachers with QTS, and that this question needs addressing. 

We would like to seek guidance at the earliest opportunity on the issue of QTS for some of our teachers. We think it would be helpful to initiate the process of getting QTS for existing Steiner teachers in advance of further negotiations over other details. 

 
 

ADMISSIONS & EXCLUSIONS POLICIES
Admissions policy
The admissions policy of a publicly funded Steiner school would not select children on grounds of academic ability, gender, race or religion. It would give preference to children of parents who have chosen the education on philosophical grounds. 
An admission policy for each school would be available to all members of staff, and to present and potential parents. 

Over-subscription

In situations where more applicants meet the admissions criteria than there are places, then children who have sibling in the school would be given priority. Then applicants who live nearest the school would be given preferences. Each class would operate its own waiting list. We would expect to keep open a few places in the Upper School for visiting students from Steiner schools in other countries.

Under-subscription
We envisage that when places at a Steiner school are free, there will be a surge of demand. Therefore it is likely that the problem of under-subscription would only occur in the distant future. We acknowledge that a publicly funded Steiner school, especially in a situation of under-subscription, is likely to have an intake of pupils from a more varied background, and that there may well be a larger proportion of parents in the school community who are not involved in the education of their child. We would take the view that this challenge could be met, hopefully with success. 

In the case of children with special needs, school exclusions, and statemented children, we would expect to operate a realistic admissions policy that allows us discretion, similar to that operated by other maintained schools. Steiner schools have a good record in helping children who have not found their place in a maintained or public school, and there has always been as strong commitment to inclusiveness as long as the needs of the children can be adequately met. The atmosphere in a Steiner school can go a long way in helping disaffected children re-find a purpose and enjoyment in education. However, we are aware that a balance has to be found as to how many such challenges can be taken on without a detrimental effect to the rest of the class. The later a child joins the school the more difficult it can be, as previous negative educational experiences can dictate an attitude that is ingrained and difficult to transform. The usual admissions procedure at present involves a thorough assessment of the child’s needs and an objective look at what the school can offer. In a publicly funded Steiner school we would expect this procedure to continue, and that the class teacher’s view would still be important. The teacher would continue to assess the implications of an application from such children in terms of 

· the capacity of the relevant class to assimilate him/her socially
· whether he/she would fit within the existing range of mixed abilities 
· the school’s provision for learning support and pastoral care
Transferability

Although much evidence is anecdotal we are convinced that our pupils do well when transferred to other educational establishments. They have developed a questioning and responsive attitude to learning and although they may be ahead in some subjects and behind in others this does not present great difficulties, as they will, if necessary, catch up in a short time. Learning is an interesting challenge for them and we often receive comments from other teachers as to how rewarding it is to teach children who have been at a Steiner school. Parents usually make great efforts to find another Steiner school if they have to move domicile.  We try not to work in isolation and a basic requisite of our curriculum is that it should be possible to transfer without disadvantage. If a child does not fit into a Steiner school it has traditionally been the obligation of the teachers, working with the parents, to help find another institution that does suit the child and through pastoral care, and extra lessons if needed, to ensure that the transfer is as uncomplicated as possible.

School exclusions

In the event of a pupil’s relationship with the school being compromised through matters of discipline we recognise that it is essential that the school has an Exclusion Policy, which includes the following:

· Guidelines on pupil behaviour – school rules, dress codes, codes of conduct. The guidelines should either be included in the policy or signposted to further sources. This should be reinforced by the ethos of the whole school and the social texture of the class

· Indications as to what behaviour constitutes misconduct within the parameters of the school rules

· A clear procedure for communicating with pupils who set out on the path to possible temporary or full exclusion with the aim of proactively avoiding this step. 

· What happens at every stage in the procedure, how and when parents are informed and included in the process, details of which staff are responsible at any stage and who will be meeting with pupil and parents  

· Clear documentation at every stage with copies to all parties involved and assurance that the parents understand the situation

· Indications of programmes for improvement and change in pupil behaviour that can involve the staff 

· Clear communication of outcomes at every stage

Exclusion should happen only as a last resort and a school’s exclusion policy should make clear that at every stage in the process there is a real opportunity for a pupil to redeem him/herself and reintegrate healthily into the school community. It is essential that this policy be thoroughly worked through and agreed and supported by all staff and council members and that the final policy is available to all members of the school community. The policy must take account of statutory obligations. The rights of the child and parents should be guaranteed at all times and the aim of all procedures is in the interests of the pupil.

 

 

OUR CODE OF PRACTICE (COP) 

 Current situation

The Code of Practice serves as a point of reference for each individual school’s evaluation processes, which are in turn part of an ongoing programme of Quality Development. The COP provides recommendations for basic Good Practice, some of which are legal requirements, with indications for Better and Best practice to be achieved during time scales outlined in School Development Plans. Good practice is regularly reviewed and discussed in SWSF Council meetings where school representatives are able to air their experiences of working with the COP. Advice is sought on current practices in Local Authority Schools.

Implementing the COP relies initially on the management bodies of a school to meet together to establish a common view and direction and to confirm the wish to engage in a programme of Quality Development. It is the business of this meeting or series of meetings to take stock and review existing working practices, highlight problems or deficits and prioritise areas needing attention as part of an overall All School Development Plan. Each area can then be allocated to individuals or groups with specific experience who can, using appropriate evaluative tools and within a given time span, implement a development plan for that area. It is essential to provide regular progress reports to Council and College and a review on completion. The end of the process becomes the beginning of the next process in a plan/do/review/renew cycle.    

The Fellowship Advisory Service is on hand to provide information, advice and practical support across the board – educational and organisational. Advisors are available to visit schools and can work with individual teachers, specific groups or whole school. The SWSF also publishes some source material and can usually give advice on how to obtain literature on current legal practices. In addition, the SWSF organises a range of workshops and conferences designed to provide skills in the evaluative, developmental processes required and current information at hand for effective implementation of the COP. For some workshops, ‘outside’ expertise is called upon. The Fellowship also publishes research this area in its research journal and brings relevant material from abroad to the notice of appropriate colleagues. Quality care is an international issue for Steiner schools and much information and expertise is shared.

GRIEVANCE AND DISCIPLINARY PROCEDURES, COMPLAINTS PROCEDURES, HEALTH & SAFETY AND EXCLUSION POLICIES 

Current practice for grievance, disciplinary and complaints procedures
In line with the SWSF Code of Practice all schools follow a grievance, disciplinary and complaints procedure for all staff, parents and pupils. This procedure must be printed in both Staff and Parent Handbooks and staff contracts. In addition, it is essential that all staff and parents are made aware of the procedures when they join the school and are also kept updated and informed of any changes either by direct contact or circular letter. It is recommended that schools inform themselves of changes to the law by subscription to DfEE Publications and complementary publications such as the Heads Legal Guide and its support material. Sample policies are available from The Fellowship office but the SWSF recommends that schools give time (such as in INSET days) to formulating policy according to their stage of development and current situation. The SWSF Advisory service or appropriate local authority representative can be called in for guidance in these areas. Grievance disciplinary and complaints procedures must include clear guidance on the paths of communication and the steps to be taken in the event of any grievance. If a parent, pupil or member of staff wishes to lodge a complaint they must be aware of the process to be followed at each stage and feel able to follow this process without disadvantage. A working knowledge of employment legislation is essential, either through sufficiently informed members of staff or appropriately qualified trustee (governor) representatives. Full written documentation must be available at every step of the procedure, which also outlines the next steps to be taken and the final outcome. In the event that resolution cannot be found within the parameters of the school policy, groups or individuals can contact the Fellowship Mediation Service.  The Fellowship will however only react when the problem has been conveyed to it in writing.

The SWSF where possible runs workshops to inform staff of current good practice. The SWSF also uses the Fellowship Council Meetings where schools have member representation to discuss and update on current DfEE regulations and good practice.

Health & Safety

The COP clearly states the following as basic good practice:

· The objectives of Health and Safety are to protect children and adults as far as possible within the school grounds and to meet legal requirements without unnecessarily inhibiting educational practice

· There should be a Health & Safety Policy covering all aspects of the school, incorporating a regular and ongoing risk assessment for each area

· There should be a specified member of staff with responsibility for Health & Safety

The SWSF also requires schools to include a paragraph in the Terms and Conditions of Employment for staff which states that Health & Safety is the responsibility of all staff and that all staff are required to abide by the rules set out in the Health & Safety and First Aid Policy. We regard the health and safety of the children in our care as paramount. All members of staff (and parents) must have access to copies of this policy. School rules outlined in the parents’ handbook must reflect the schools thinking on Health & Safety. Awareness of H&S procedures must be complied with not only on site during the school day but also on school trips (separate and clear guidelines should be issued in this respect) and in the safety and supervision of pupils before and after school. The SWSF takes very seriously any complaint made regarding the undermining of Health and Safety in the school environment and will intervene immediately in the event of such a complaint being received.

Sample policies are available from the Fellowship office but the SWSF also recommends that responsible staff inform themselves of and attend whatever courses are available locally in Health and Safety management and consult with the necessary agencies wherever possible. Fist Aid training is also part of the curriculum of the school for all children and we encourage staff to also undertake basic training. Swimming and road safety are also consider part of the curriculum in some schools and this is to be encouraged.

SEX, DRUGS and RELIGIOUS EDUCATION

We envisage no problem in matching statutory requirements with existing practice in Steiner schools, and feel that our curriculum adequately covers these subjects. We would intend to review the teaching of these subjects from time to time, to take account of changing circumstances that face our pupils, and to accommodate current thinking and best practice.

DESTINATIONS

The validity of an unconventional approach to education ultimately relies on the evidence of successful outcomes. Although Steiner education has been in existence for 75 years, there is little systematic data on outcomes in the UK. Most schools keep some sort of record of where pupils go after leaving school, and there is substantial hearsay evidence that people who have had a Steiner education have become successful and competent adults. In mainland Europe there is however much more data available on destinations of pupils graduating from Steiner schools.

Lack of resources has been our perennial problem, but there are other factors that have hampered this data collecting exercise, including: 

· many of the schools can offer schooling only up to, but not including, sixth form. The success of these students is often lost in this transfer, although some of the sixth form colleges are prepared to acknowledge the positive effect of a Steiner education as contributing to the success rate of these students.

· Students leaving Steiner schools have a tendency to follow individual, but nonetheless successful career paths

We would welcome the financial opportunity to conduct proper research into outcomes/destinations. In the meantime there is plenty of subjective evidence to support our claim that pupils who have had a Steiner education, no matter what their social background, do very well in adult life.

School leavers from the South Devon Steiner School 

In the last ten years approximately 180 16 year-olds have `graduated` from the South Devon Rudolf Steiner school. The vast majority of these, about 85%, have proceeded to one of three local colleges of Further Education: Torbay, Plymouth or Exeter, usually to follow courses that combined A levels with additional G.C.S.E.’s. All three colleges have commented on the positive contribution made by Steiner pupils, referring to their adaptability, their enthusiasm for learning and their advanced social skills. All three colleges now accept our pupils solely on the strength of the school’s recommendation. The remaining 15% have either gone directly into vocational training or have continued their education at Steiner schools on the continent. Of the 74 pupils old enough to have completed a university course, 23 have done so, or about thirty percent. 8 of these have graduated in science subjects, 4 in foreign languages, 5 in the arts and 6 in the humanities. Professions in which our ex-pupils are already active include catering, television, photography, building, farming, accountancy, computer programming and this year’s Olympic cycling team (!) 
LINK BETWEEN DfEE and STEINER SCHOOLS

Current situation

The SWSF has acted as the representative body for all the Steiner schools to date. It was originally set up to enable to the schools to work cooperatively to establish Steiner education on a sound footing and to develop it as circumstances required. It has endeavoured to respect the autonomy of each school and the same time been an organ of common responsibility.                                        

Over the last years the SWSF has grown considerably in responsibility and workload and is now a central feature in the life of the schools. However, this expansion has also exposed the limitations of its structure and capacity as an organisation. There is a feeling now that it is perhaps not properly equipped to extend its functions to include all current demands, let alone future responsibilities in unfamiliar and unchartered areas. Its management structure and its employees are almost entirely practicing Steiner teachers or ex- teachers, and this could present limitations. It is possible to envisage an expansion of the organisation, but this may be difficult due to its structure and original terms of reference It therefore may be both desirable and necessary to form a separate organisation to carry out specific new functions. We would expect such a move to happen only with the full support and consensus of the SWSF and the schools.

A new organisation, or an enlarged SWSF, would act as the link between Steiner schools and the DfEE.  Whilst the representation of Steiner schools in such a body will be enshrined in its purpose, its management will have to be independent of any one group, and would include all interested parties:

Parents

Teachers

Pupils

Wise and supportive others

The functions of the organisation could include

· Responsibility to represent the best interests of the Steiner schools, Early Years settings and Teacher Training institutions in all formal negotiations with DfEE now and in the future

· Advise institutions who wish to apply for public money

· Vet institutions before public money is granted, in accordance with transparent and agreed criteria and provide ongoing quality assurance.

· Work with OFSTED and HMI for the purposes of pupil assessments, or provide trained officers from within this organisation to take on this task

· Mediate between DfEE and a school in the event of specific problems

· Keep a register of qualified Steiner teachers, help with interim conversion to QTS, and set up agreed mechanisms and criteria for teacher development policies

· An element of PR

· Liase with industry and the academic world.

· Information services to the public, if premises allow this.

· Pilot schools: this would require additional and important functions for such an organisation, including research and monitoring according to agreed and transparent criteria

· Collate research, both nationally and internationally, into the effectiveness of Steiner education.

· Provide a resource for this developmental work for the English speaking world.

It is anticipate that the functions of a new organisation would be in effect an extension and formalisation of a growing area of SWSF work that has a minimal budget at present, and is creating increasing strain on resources within existing structures. The relationship of a new link organisation to SWSF would be clearly defined, and functions would be allocated according to a consensus arrangement. It would draw on the models of similar organisations in other countries where Steiner schools receive public funding.

Funding

This organisation might be partly funded by DfEE (Section 485 of the Education Act 1996) and partly by independent grants. A school would chose to become a member by paying an annual charge, and ideally it would operate from a central London premise.  It would employ a full-time fundraiser.

We would like a view from the Minister as to whether this new organisation could be in part funded by a grant from DfEE under Section 485 of the Education Act 1996.  If funding is a possibility, we would appreciate guidance as to how proceed here.             

Steiner schools’ contribution to the community of schools

Suggestions

At a local level, a publicly funded Steiner school could engage in partnerships with other local schools by offering

· training/workshops to teachers on specific subjects such as storytelling and the importance of the narrative, the value of play,  the whole-child approach, art as a tool to learning, the ethical dimension to the curriculum and teaching method, etc

· extra curricula activities for children 

· parenting seminars/workshops on subjects such as the importance of routine in family life, health and nutrition, young children and television/computers, etc

.

At a national level, our contribution could include

1.Research and evaluation of the effectiveness of our approach in the following areas:

· therapeutic potential of the Steiner curriculum for social inclusion/school exclusions

· the role of different kinds of publicly funded schools as a safety net

· ICT, and analysis of age appropriateness/ learning readiness

· Development of self-esteem and emotional intelligence

· Global perspectives

· The benefits of whole class teaching

· Schools’ ethos and social responsibility

· Steiner education and outcomes –more data
 2.Contribute to discussions via conferences, seminars, teacher training courses, etc

3. Advice and referrals via a central and accessible information centre

We anticipate that the more precise scope and nature of our contribution will become clearer as we progress with the overall plan to secure a better financial future for Steiner schools. It is an area of work to which we would like to give more, and we look forward to the new possibilities in the future.
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